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EDUC463 – METHODS IN TEACHING ENGLISH LANGUAGE ARTS

Professor:
Dr. Cindy O’Donnell-Allen

Office:

Eddy Building 322A

Office hours:
Mondays/Wednesdays, 12:00-1:30pm
E-mail:

cindyoa@mail.colostate.edu
On Twitter:
Cindy_OA
Class website:
educ463.weebly.com 
Love what you do and do what you love. Don’t listen to anyone else who tells you not to do it. 
You do what you want, what you love. Imagination should be the center of your life.  

~ Ray Bradbury 

COURSE DESCRIPTION AND OBJECTIVES

This course is designed to help you learn methods for teaching secondary school English Language Arts and speech communication. The course will take theory into account and is based on the assumption that all teaching is informed by theory, and that practice in fact reveals theory. English teachers demonstrate what they believe about the way language is best learned and the way knowledge is best constructed by the things they choose to do and choose to have students do. The primary goal of the course, then, is to help you begin to construct a set of principles (the “why” behind what you do) that will inform the instructional decisions you make once you are on the job (the “what” and “how” of what you do). Knowing why you do what you do will enable you to continually demand the best from your practice, your students, and yourself.

Along with other courses in the program (CO301D, E322, E401, E402, and E405), this course is focused on helping you develop what Pam Grossman (1990) calls “pedagogical content knowledge”—that is, an understanding of how and why to teach language arts content in ways that support student learning. By the end of the course, you will be able to:

· construct a classroom environment that supports student inquiry, literacy development, and the co-construction of knowledge

· design engaging, standards-based curriculum and instruction within the context of a 4-6 week unit and a semester-length or yearlong course that meets of a range of student needs, including ELLs 

· implement a variety of tools for formative and summative assessment 

· purposefully select, use, and evaluate media and technology to enhance your teaching and amplify student learning

· understand how your own cultural positionality, external mandates, standardized testing, and other salient issues will shape your teaching

· demonstrate professional habits of mind through reflection on your practice, collaboration with colleagues, teacher inquiry and advocacy, and communication with parents, administrators, and other educators

Both the course description and the above objectives reflect the Colorado Performance Based Standards for Teachers (see http://www.cde.state.co.us/cdeprof/resources.htm), including Standard 1 (Knowledge of Literacy), Standard 3 (Knowledge of Standards and Assessment), Standard 4 (Knowledge of Content), Standard 5 (Knowledge of Classroom and Instructional Management), Standard 6 (Knowledge of Individualization of Instruction), and Standard 7 (Knowledge of Technology).

REQUIRED TEXTS AND MATERIALS
Books 

Rami, Meenoo

Thrive: 5 Ways to (Re)Invigorate Your Teaching. Portsmouth, NH: Boynton/Cook. PLEASE 




NOTE: This book will not be available until mid-March 2013.
Smagorinsky, Peter
Teaching English by Design. Portsmouth, NH: Boynton/Cook, 2008.

Wessling, Sarah Brown
Supporting Students in a Time of Core Standards: Grades 9-12. Urbana, IL: NCTE, 2011.
Articles, Chapters, and Online Materials
From our class website (http://educ463.weebly.com), you can download copies of assigned print materials and access links to assigned websites.

NCTE Membership

You are required to join NCTE at the student membership rate and subscribe to either English Journal or Voices from the Middle. The link to the NCTE website is on the class website. If you are a speech communications major, we can talk about another appropriate professional group and journal.

STUDENT RIGHTS AND RESPONSIBILITIES

Statement of Full Participation: If you have a physical challenge or special learning need that may prevent you from fully demonstrating your abilities, contact me as soon as possible so that we can discuss accommodations necessary to ensure full participation and to facilitate your educational opportunities. Also, please realize that every voice is important in this class. If at any time you feel harassed on the basis of race, ethnic or cultural background, gender, or sexual orientation, please notify me so that we can address the situation immediately and/or make the proper referrals to the appropriate campus personnel. 

Academic Integrity: This course will adhere to the Academic Integrity Policy of the Colorado State University General Catalog and the Student Conduct Code. This policy can be found in the General Catalog (pp. 7-9) and in the Student Conduct Code. Here are the specifics of how this code will play out in E402:

· What constitutes “academic integrity” in this class and why does it matter? Good ideas reflect hard work, and academic integrity requires that when you’ve drawn on others’ intellectual property, you must give credit where credit is due. In this class that means three things: 1) you may not present the work of others as your own. When you draw on other sources to support your own ideas, including Internet sources, you must cite them properly; 2) you may not submit work in this course that you created for prior courses or for the courses you are currently enrolled in; doing so is considered “self plagiarism”; and 3) you must truthfully state the degree of your contribution to any collaborative projects I ask you to complete in this class. To foster academic integrity, I’ll ask you to accompany course projects with a bibliography, to include a signed honor pledge with major assignments, and to complete group and individual participation statements for collaborative projects.

· What specifically constitutes plagiarism and cheating? See the definitions included in the Student Conduct Code at http://www.conflictresolution.colostate.edu/conduct-code. 

· What happens if I suspect you of academic misconduct? Depending on the severity of the violation, instructors are within their rights to impose consequences that range from giving you a zero on an assignment, to recommending the loss of the repeat/delete privilege and a notation of “AM” (for academic misconduct) on your transcript, to failing you for the course. The exact wording regarding academic integrity, the consequences of violating it, and the procedures for addressing it can be found in section I.5 of the CSU Faculty and Professional Manual on the CSU website (http://www.facultycouncil.colostate.edu/files/manual/sectioni.htm).

Attendance and Late Work Policies: Come to class for the entire period each day. You’ll be missed and you’ll be missing something if you don’t. Because the class is so interactive, much of what goes on simply isn’t reproducible outside of class. We will also sometimes complete writing and small-group activities that cannot be made up outside of class. It almost goes without saying that grades inevitably correlate with attendance and participation, but to be crystal clear, excessive absences will override all percentages for class assignments noted in the “Course Projects and Activities” section.

If you must miss class for an established religious holiday or participate in university-sanctioned extracurricular/co-curricular activities (e.g., competitions, events and professional meetings in which you are officially representing CSU), please let me know in advance so that I can tell you what you’ll miss and we can make accommodations for turning in any work due that day. I also understand that illness or other extenuating circumstances sometimes cause you to miss class or prevent you from submitting your work on time. In these cases, you can use flex days. 

You are allowed three flex days to be used for absences or the yearlong plan or unit plan only (i.e., not on smaller assignments like Talking Points, booknotes, forum participation, etc.). You may spread your flex days over one or both major projects as long as the combined number of absences and late work does not exceed three. After you have used three flex days for any reason, I will not accept late assignments. Furthermore, your course grade drops by one letter for each additional absence. “Days” count in the following ways:

1) Attendance and Participation: Each absence is a “day,” and attendance counts if you are present for, and participating in, the entire class period. If you miss a class OR you arrive late or need to leave early for part of the period, you are using a flex day. (Note: Absences are absences, regardless of cause. This means that the three flex days you’re allotted include any absences related to illness.)


2) Late work: If need be, you can apply flex days toward your yearlong plan or unit plan only. Because all other assignments are for use on a specific day, you must submit them on time or receive no credit. To clarify:

· ONE flex day = a yearlong plan or unit due on Monday that is turned in on Wednesday OR due on Wednesday, but turned in on Friday.
· TWO flex days = a yearlong plan or unit due on Monday, but turned in on Friday OR due on Wednesday, but turned in on Monday
· THREE flex days = a yearlong plan or unit turned in one week after it is due
COURSE PROJECTS & ACTIVITIES
Of all the courses in the English education sequence, EDUC463 probably has the most intense workload. This is because the course is intended to synthesize all you’ve learned in your courses with a more specialized focus (i.e., CO301D, E401, E402, E405). If it feels like you’re working on multiple projects simultaneously, that’s because you will be. If it feels like most of the major projects are due toward the second half of the course, that’s because they are. Why all this multi-tasking?  Because it’s simply impossible to complete these projects one at time since they are designed to complement and build upon one another. As well, you often simply won’t have the tools you need early in the semester to complete the projects that are due at the end. It’s just the nature of the beast. Be aware.

1. Class Participation (10%)
Part of professionalism is your accountability to your colleagues and your willingness to share your thinking. You are expected to come to class each day with something to say about what you’ve read, an openness to others’ responses and questions as well, and a commitment toward collaborating and constructing understanding together. You can use these questions to evaluate yourself in this area:

· Am I present and on time for each class? Do I show respect for my colleagues by practicing “dinner table etiquette” (i.e. refraining from cell phone and unrelated laptop use, avoiding sidebar conversations, taking care of personal necessities like using the restroom prior to class)? 

· Do I participate substantively, but judiciously, in classroom discussion, book clubs, writing groups, and other in-class activities? Do I share my ideas regularly? Do my contributions move thinking forward? Do I avoid hogging the floor?

· Do I collaborate well? Am I an innovative thinker? Am I willing to consider ideas that may not map neatly onto my own? Am I being the student in this class that I expect my future students to be?
2. Reading Responses and Online Participation – 20% 

In an English Journal article called “Not Reading,” William Broz argues that “if students do not read the assigned texts, nothing important is happening in [the]…classroom” (2011, p. 15). I’m inclined to agree. I’ve done my best to select texts that you will find engaging and relevant as a future English teacher, and our in-class activities are highly dependent on your responses to and questions about your reading. It is essential that you read the assigned texts as actively and critically as you’ll expect your future students to read the texts you will assign. 

To ensure substantive class discussion, you will complete reading responses almost every class period, and you’ll bring hard copies to class each day. Periodically throughout the semester, I will also ask you to participate online on our class website. I will provide specific guidelines for these responses and activities. As long as you meet these guidelines, you’ll receive full credit for doing so.
3. Yearlong Plan (25%)

You will write a yearlong plan for teaching an English course of your choice. This plan will include a description of a teaching context, a rationale justifying your teaching and assessment approaches, detailed overviews of 6-9 units that you anticipate to be suitable for your chosen teaching context, and additional elements. I’ll provide a detailed assignment sheet for this project, and you’ll have access to some examples of yearlong plans prior students have submitted. PLEASE NOTE: You must complete either your yearlong plan OR your unit plan collaboratively with one or more classmates of your choosing.
4. Professional Learning Communities (PLC) (15%)

After selecting one topic or question that is central to the field of English Language Arts teaching, you will meet regularly during class in a PLC to discuss resources with others who have chosen the same topic. This grade includes 4 components: 

· Resource Responses and Discussion Records - You must complete responses to the assigned resource prior to each PLC. I want to experiment with some different digital methods for responding so that you can try out some technology you might use in your own teaching. I will introduce these before each article. Your group will also document participation on a Discussion Record that you will hand in during class after each PLC meeting. The responses and discussion records will be graded for completion.
· Speaker Series Participation and Reflection – Dr. Antero Garcia has organized a speaker series this semester featuring national leaders in the field of literacy learning. Your PLC must attend one of these presentations and compose a reflection reacting to its content. We’ll discuss the format for this later.

· Igniteshow – After your final meeting, your PLC will prepare a 5-minute Igniteshow presentation to enlighten the class about what you’ve learned about your topic as well as from your attendance at the speaker series.

· Leading a classroom discussion – You will assign one of the resources your group read to the rest of the class and will lead a discussion of the piece using some of the methods we’ll be discussing and employing in class.

5. Unit Plan (30%)

You will write a teaching unit encompassing about 4-6 weeks of instruction. The unit will organize content around some specific theme or principle and should be derived from the theories of learning and teaching that we’ve discussed as part of this course. The unit will include a description of your teaching context, a rationale based on current research and standards, detailed daily lesson plans, handouts, assignment sheets and scoring guides for major projects, a bibliography, and other elements. 

The unit should allow for a variety of means of expression, including writing, speaking and listening, and multiliteracies (e.g., artistic responses, film-making, digital narratives, podcasts, or whatever else you feel will promote understanding of the concepts at hand). The lessons in the unit should enable students to learn to construct meaning in subsequent independent undertakings. The ongoing development of this unit will parallel the issues explored as the course progresses, and you’ll bring drafts of each component to class for feedback along the way. I’ll provide a detailed assignment sheet for this project, and you’ll have access to some examples of units prior students have submitted. PLEASE NOTE: You must complete either your yearlong plan OR your unit plan collaboratively with one or more classmates of your choosing.
GRADING AND COMMENTS

Your products will range from responses to class readings to online participation to informal presentations to polished products based on multiple drafts, but in all cases, you should compose and present to learn. Depending on this range, I’ll adjust my grading and comments accordingly. In other words, I won’t grade everything, I’ll grade some things for completion only, and I’ll grade and comment extensively on major projects using scoring guides that you’ll receive in advance so you understand (and, in some cases, help generate) the criteria. Bottom line: I won’t make extensive written comments on everything you write, especially because you’ll also be receiving written and verbal feedback from your classmates in class, online, during workshops, and in class presentations.

Numerical Feedback: I’ll grade some things for completion only, as described above; I’ll grade some things using checklists only; and I’ll grade and comment on more extensive projects using written comments and scoring guides with detailed criteria. I’ll always let you know in advance when I am evaluating something for a letter grade. 

I’ll periodically record grades on engrade.com so that you can see your scores on individual assignments, percentages in a particular category, and a cumulative percentage for the course. I use the following scale for letter grades and do not round up [NOTE: The same numerical pattern holds for grades of B and below.]:


A+ 
= 98-100


A 
= 94-97

A-
= 90-93

Additional Feedback: If you have difficulty understanding why you earned a particular grade, I’m always happy to talk with you about it in more detail. I ask that you follow these steps first:

1. Make an appointment to meet with me face-to-face. I will not discuss your grade immediately after class on the day that I return your work because I have found that when students are unhappy about a grade, they are reacting to a number rather than to written comments.

2. Before the conference, do your reading. When grading your work, I always have the original assignment sheet and scoring guide at hand, so it’s important to understand my feedback in the context of these documents. Re-read these items before our conference. In fact, you may even find it helpful to re-read them in this order: the assignment sheet(the scoring guide(your paper(my written comments(your letter grade. Bring all of these documents with you to the conference so that we can refer to them as needed. At that conference, I’ll ask you if you’ve read these things; if you haven’t, we’ll reschedule.

3. Approach the conference with a professional mindset. I know that your grades are important to you, and I don’t assign them lightly. Most important, however, are the skills and dispositions you are developing as a teacher. If you are unable to demonstrate pedagogical skill through the projects you produce and professionalism in the conversations you have, your students will be the ones who suffer in the end. Ultimately, they are your “true work,” as Rumi would say, so even in our conversations about your grade on an individual assignment, we must always, always keep them in mind.


CONFIRMATION OF EDUC463 SYLLABUS REVIEW

My signature below confirms that I have read the syllabus and have had the opportunity to ask any questions I have about how the course will be conducted and my work will be evaluated. I also understand that I can meet with Dr. O’Donnell-Allen at any point in the semester if additional questions arise.

Signature___________________________________________________________________Date ___________

Printed Name ________________________________________________________________


